
November 2017 

 

 

 

 

 

 

 

Ferham Primary School 
 

 
 

Feedback and 
Marking Policy 

 
November 2017 

 
Date agreed by Governors: Delegated to the Headteacher 
 
Review date:  November 2018 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



November 2017 

At Ferham Primary School we believe that effective feedback and marking are paramount 
and form an essential part of the teaching and learning cycle. We aim to maximise the 
effectiveness of the use of feedback and marking in our everyday practice. We are, however, 
mindful of the workload implications of written marking and have therefore used current 
research to ensure that this policy is underpinned by the notion that ALL feedback and 
marking should be meaningful, manageable and motivating. 
 
Policy aims 
 
Our policy is underpinned by the evidence of best practice from the Education Endownment 
Foundation (EEF) and other expert organisations. The EEF research shows that effective 
feedback should: 
 

 Redirect or refocus either the teacher’s, teaching assistant’s or the learner’s actions 
to achieve a goal  

 Be specific, accurate and clear 

 Encourage and support further effort 

 Be given sparingly so that is meaningful  

 Provide guidance to on how to improve and not just tell pupils that they are wrong 
 
Policy Principles  
 

 the sole focus of feedback and marking should be to further pupil’s learning 

 evidence of feedback and marking is incidental to the process; we do not provide 
            additional evidence for external verification 

 feedback delivered closest to the point of action is most effective, and as such 
feedback delivered in lessons is more effective than comments provided at a later 
date 

 feedback is provided both to teachers and pupils as part of assessment processes in 
the classroom, and takes many forms other than written comments 

 feedback is a part of the school’s wider assessment processes which aim to provide 
an appropriate level of challenge to pupils in lessons, allowing them to make good 
progress 

 All pupils’ work should be reviewed by teachers at the earliest appropriate 
opportunity so that it might impact on future learning 

 
Feedback and Marking Process  
 
Before a piece of work is undertaken, children should be clear about what is going to be 
assessed when the work is marked. We set out clear learning intentions (WALT) and 
success criteria (WILF), which enables the adults and pupils to mark effectively. 
 
Our WALT is derived from the National Curriculum. It has no context and will specifically 
focus on the learning that will take place during the lesson. The WALT may be modified to 
ensure it is accessible and child friendly for ALL children especially those in KS1 and EYFS.  
 
Our WILF can be derived from the Sheffield STAT, progression papers or calculation policy. 
This list is not exhaustive as the WILF may be child initiated or teacher initiated depending 
on what is needed to ensure the learning intentions are met. We have followed guidance 
from KS1 and KS2 moderation and assessment meetings that suggest our WILF should not 
be too prescriptive, for example: 
 
‘Use imperative verbs’    NOT   ‘Use imperative verbs - put, whisk, shake, pull’ 
We will, therefore, be mindful of this when collating our WILF for each lesson.  
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Feedback occurs at one of the three common stages in the learning process:  
 

1. Immediate Feedback – at the point of teaching  
2. Summary Feedback – at the end of the task/ lesson 
3. Review Feedback – away from the point of teaching (including written comments) 

 
As a school, we place considerable emphasis on the provision of immediate feedback as 
this is considered, by the research, to have the most impact on learning. Where feedback is 
based on review of work completed, the focus will often be on providing feedback for the 
teacher to further adapt teaching.   
 

Type of 
Feedback 

Looks like… Evidence 

Immediate Includes teacher gathering feedback from teaching, 
including mini whiteboards, book work etc 
 
Takes place in the lesson with individuals or small 
groups 
 
Often given verbally to pupils for immediate action 
 
May involve use of a teaching assistant to provide 
support or further challenge 
 
May re-direct the focus of the teaching or the task 
 
May include annotations or use of the marking code 

 Lesson observations/ 
learning walks/drop ins 

 Some evidence of 
annotations or use of 
the marking code 

 Improvements evident 
through editing or 
further work 

 Photos 

Summary Takes place during a learning stop or at the end of 
task/lesson 
 
Often involves whole group/ class 
 
Provides opportunity for evaluation of learning in that 
lesson 
 
May include self/peer assessment against the WILF  

 Lesson observations/ 
learning walks/drop ins 

 Evidence of peer/self-
assessment  

 Responsive 
interventions 

 Verbal discussion 
between Support staff 
and teacher 
 

Review Takes place away from the point of teaching  
 
May involve written comments/ annotation for pupils 
to read or respond to  
 
Provides teachers with an opportunity for 
assessment of understanding  
 
Leads to adaptation of future lessons through 
planning, grouping or adaptation of tasks  
 
May lead to targets being set for future attention or 
immediate action  

 Acknowledgment of 
work completed 

 Written comments and 
appropriate 
action/responses 

 Adaptations to 
teaching sequences 
when compared to 
planning 

 Use of annotations to 
indicate future planning  
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Specific guidance 
 

 All marking by an adult will be done in green pen  

 All self-assessment, up-levelling or correcting completed by the child will be done in 
blue pen 

 All peer assessment will be done in purple pen   
 
Verbal feedback is seen by our staff as a highly effective assessment tool and this is also 
considered the case by the research previously discussed in this policy. We therefore expect 
to see verbal feedback being used frequently and this will be evident through use of a stamp 
stating ‘We’ve talked about this’ or use of the code VF. The impact of this feedback should 
then be seen in the work that follows. The child may also respond with a short written 
comment stating what has been discussed but this will vary depending on the age and stage 
of the child.  
 
The level of support given for a piece of work will be indicated by use of the codes WS (with 
support) or I (independent).  Additional comments are written to include the resources a child 
has used or accessed for the task either through choice or adult direction e.g. numicon, 
dienes, dictionary 
 
A set of marking symbols may also be used (Appendix One). 
 
All written comments will aim to be encouraging and positive.  
 
Literacy Work  
 
Our Literacy books will demonstrate a child’s ‘learning journey’. Evidence for this journey 
may be shown as photographs, worksheets or written work. The evidence in books is for the 
child to use as a prompt/reminder in order to support the production of final pieces of written 
work. Evidence in books will be provided when it is considered purposeful and appropriate.   
 
Marking in Literacy books will respond directly to the learning from the lesson and may be 
seen as a tick against the WALT and WILF. There may also be target box (Appendix Two) 
evident at the top of a piece of work. This is a child specific target and may also be marked 
against.  
 
Morning Write books will be marked specifically against the child’s targets as they are a daily 
practice of the key skills and non negotiables for writing (Appendix Three) 
 
Some additional guidance for the use of codes when marking Literacy work:  
 

 If an adult corrects a spelling, the word is written in green above the child’s attempt. 
The adult underlines any incorrect spellings  to show a child which words they 
need to correct for themselves.  The child edits this using blue pen/pencil. Specific 
words (e.g. common exception words) that a child regularly spells incorrectly are 
written at the end of the piece of writing (maximum of 3 words) and the child writes 
each word twice using blue pen/pencil to practise the spelling. 

 ^ is used to show where something (a letter or word) is missing. The child edits this 
using blue pen/pencil. 

 
Maths work  
 
Our Maths books will demonstrate a child’s ‘learning journey’ and a progression in Maths 
skills. This may include models, images, photos, written calculations and worksheets. The 
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work in the books is for the child to use as a tool kit to enable them to gain an in depth 
understanding of mathematical concepts and as a support when applying Maths in different 
situations or contexts.   
 
Some additional guidance for the use of codes when marking Maths work: 
 

 Not all incorrect answers marked with a ‘x’ need to be corrected.  Adults to use ‘c’ to 
show which questions are to be corrected.  Children to use blue pen/pencil when 
doing corrections. 

 
All staff will be expected to follow this policy including students. A copy will be provided for 
new staff as part of the induction process. A copy will be available on our school website.  
 
Monitoring  
 
Marking and feedback will be continually monitored by the senior leadership team.  
 
Review and Evaluation of the Policy  
 
The policy will be reviewed annually, to ensure it is kept in line with any curriculum changes 
that take place within the school or externally. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



November 2017 

Appendix One -  Marking symbols/codes   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Marking Symbols 



 Correct answer 



X    Incorrect answer 

 
C Correct this 



 Spelling mistake 

 
^ Something missing 

 

Ch    Challenge 

 

WS  With support 

 

I Independent 

 

    Rewards and Praise 
 

GP Gold Point 



  I like it! 

 

               Use of stickers  
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Appendix Two – Table to demonstrate the writing targets and how they link with 
Unicorn Statements and the Teacher Assessment Frameworks 2018 (Y2 and Y6).   
  
 

Target Unicorn Statement 

 EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

 
Capital letters 
 
 

Children 
can write 
sentences 
which can 
be read by 
themselves 
and others. 

Form capital 
letters. 
 
Capital letters 
for names and 
for the 
personal 
pronoun 'I'. 
 

Write capital 
letters and 
digits of the 
correct size, 
orientation and 
relationship to 
one another 
and to lower 
case letters.  
 
Demarcate 
most 
sentences in 
their writing 
with capital 
letters and full 
stops, and use 
question 
marks 
correctly when 
required. 

Proof-read 
for spelling 
and 
punctuation 
errors  
 
 

   

 
Full stops 

 
 

Children 
can write 
sentences 
which can 
be read by 
themselves 
and others. 

Introduction to 
capital letters, 
full stops, 
question 
marks and 
exclamation 
marks to 
demarcate 
sentences.  

Introduction to 
capital letters, 
full stops, 
question 
marks and 
exclamation 
marks to 
demarcate 
sentences.  
 
Demarcate 
most 
sentences in 
their writing 
with capital 
letters and full 
stops, and use 
question 
marks 
correctly when 
required. 

    

 
Listen to the 

sounds 
 

 

Children 
use their 
phonetic 
knowledge 
to write 
words.  
 
Some 
words are 
spelt 
correctly 
and others 
are 
phoneticall
y plausible 

Write 
sentences by 
saying out 
loud what they 
are going to 
write about. 

Segment 
spoken words 
into phonemes 
and represent 
these by 
graphemes, 
spelling many 
of these words 
correctly and 
making 
phonically-
plausible 
attempts at 
others. 

    

 
Letter size 

Children 
can write 

Begin to form 
lower-case 

Form lower-
case letters of 

    

I 

. 
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and formation 
 

sentences 
which can 
be read by 
themselves 
and others. 

letters in the 
correct 
direction, 
starting and 
finishing in the 
right place. ['c' 
shapes start at 
top and are 
made anti-
clockwise, no 
letter starts at 
the bottom.]  
 
Understand 
which letters 
belong to 
which 
handwriting 
'families' (i.e. 
letters that are 
formed in 
similar ways) 
and to practise 
these. 

the correct 
size relative to 
one another.  
 
Form capital 
letters and 
digits of the 
correct size, 
orientation and 
relationship to 
one another 
and to lower 
case letters. 

 
Finger 
spaces 

 
 

Children 
can write 
sentences 
which can 
be read by 
themselves 
and others. 

Separation of 
words with 
spaces. 

Use spacing 
between 
words that 
reflects the 
size of the 
letters. 
 
Use spacing 
between 
words that 
reflects the 
size of the 
letters. 

    

 
Correct 

pencil grip 
 
 
 
 
 

Children 
handle 
equipment 
and tools 
effectively, 
including 
pencils for 
writing.  

Sit correctly at 
a table, 
holding a 
pencil 
comfortably 
and correctly. 

     

 
Capital letters 

for proper 
nouns 

 

 Form capital 
letters. 
 
Capital letters 
for names and 
for the 
personal 
pronoun 'I'. 
 

Write capital 
letters and 
digits of the 
correct size, 
orientation and 
relationship to 
one another 
and to lower 
case letters.  

Proof-read 
for spelling 
and 
punctuation 
errors  

   

 
Use 

connectives 
and 

conjunctions 

 Joining words 
and joining 
clauses using 
and. 

Subordination 
(using when, 
if, that, 
because) and 
co-ordination 
(using or, and, 
but).  
 
Use co-
ordination (e.g. 
or / and / but) 
and some 

Expressing 
time, place 
and cause 
using 
conjunctions 
(eg, when, 
before, after, 
while, so, 
because), 
adverbs (eg, 
then, next, 
soon, 

  Using a range 
of devices to 
build cohesion 
(e.g. 
conjunctions, 
adverbials of 
time and 
place, 
pronouns, 
synonyms) 
within and 
across 

NPP 
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subordination 
(e.g. when / if / 
that / because) 
to join clauses 

therefore), or 
prepositions 
(eg, before, 
after, during, 
in, because 
of).  

paragraphs. 

 
Use 

adjectives 
 
 
 
 
 
 
 
 
 
 

 

  Expanded 
noun phrases 
for description 
and 
specification 
(eg, the blue 
butterfly, plain 
flour, the man 
in the moon). 
 

Draft and 
write by in 
narratives, 
creating 
settings, 
characters 
and plot.  

Noun 
phrases 
expanded by 
the addition 
of modifying 
adjectives, 
nouns and 
preposition 
phrases (eg, 
the teacher 
expanded to 
the strict 
maths 
teacher with 
curly hair). 

Draft and 
write by in 
narratives, 
describing 
settings, 
characters 
and 
atmospher
e, 
integrating 
dialogue to 
convey 
character 
and 
advance 
the action.  

Draft and write 
by in 
narratives, 
describing 
settings, 
characters and 
atmosphere, 
integrating 
dialogue to 
convey 
character and 
advance the 
action.  
 
In narratives, 
describe 
settings, 
characters and 
atmosphere. 
 

 
Use adverbs/ 

fronted 
adverbials   

  Use of the 
suffixes -er, -
est in 
adjectives and 
-ly to turn 
adjectives into 
adverbs.  

Expressing 
time, place 
and cause 
using 
conjunctions 
(eg, when, 
before, after, 
while, so, 
because), 
adverbs 
(eg, then, 
next, soon, 
therefore), 

or 
prepositions 
(eg, before, 
after, during, 
in, because 
of). (KPI) 

Fronted 
adverbials 
(eg, Later 
that day, I 
heard the 
bad news.).  

Indicating 
degrees of 
possibility 
using 
adverbs 
(eg, 
perhaps, 
surely) or 
modal 
verbs (eg, 
might, 
should, 
will, must). 
Linking 
ideas 
across 
paragraphs 
using 
adverbials 
of time (eg, 
later), 
place (eg, 
nearby) 
and 
number 
(eg, 
secondly) 
or tense 
choices 
(eg he had 
seen her 
before). 

Linking ideas 
across 
paragraphs 
using a wider 
range of 
cohesive 
devices 
repetition of a 
word or 
phrase, 
grammatical 
connections 
(eg, the use of 
adverbials 
such as on the 
other hand, in 
contrast, or as 
a 
consequence), 
and ellipsis. 
 
Using a range 
of devices to 
build cohesion 
(e.g. 
conjunctions, 
adverbials of 
time and 
place, 
pronouns, 
synonyms) 
within and 
across 
paragraphs. 
 

 
Read and 

check 

 Write 
sentences by 
re-reading 
what they 
have written to 
check that it 

Make simple 
additions, 
revisions and 
corrections to 
their own 
writing by 

Proof-read 
for spelling 
and 
punctuation 
errors  

Proof-read 
for spelling 
and 
punctuation 
errors  

Proof-read 
for spelling 
and 
punctuatio
n errors  

Proof-read for 
spelling and 
punctuation 
errors  

adj 

adv 
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makes sense.  proof-reading 
to check for 
errors in 
spelling, 
grammar and 
punctuation 
[for example, 
ends of 
sentences 
punctuated 
correctly].  

 
Paragraphs  

 
 

   Draft and 
write by 
organising 
paragraphs 
around a 
theme.  

Draft and 
write by 
organising 
paragraphs 
around a 
theme. 

Draft and 
write by 
using a 
wide range 
of devices 
to build 
cohesion 
within and 
across 
paragraphs
. 

Draft and write 
by using a 
wide range of 
devices to 
build cohesion 
within and 
across 
paragraphs 
 
Using a range 
of devices to 
build cohesion 
(e.g. 
conjunctions, 
adverbials of 
time and 
place, 
pronouns, 
synonyms) 
within and 
across 
paragraphs. 

 

 
Commas  

 
 

  Commas to 
separate items 
in a list.  

 Use of 
commas 
after fronted 
adverbials. 

Use of 
commas to 
clarify 
meaning or 
avoid 
ambiguity.  

Use the range 
of punctuation 
taught at KS2 
mostly 
correctly  
 
 
 

 
Inverted 
commas 

  
 
 
 

 

   Introduction 
to inverted 
commas to 
punctuate 
direct 
speech.  

Use of 
inverted 
commas and 
other 
punctuation 
to indicate 
direct 
speech eg, a 
comma after 
the reporting 
clause; end 
punctuation 
within 
inverted 
commas (eg, 
The 
conductor 
shouted, Sit 
down!).  

 Integrate 
dialogue in 
narratives to 
convey 
character and 
advance the 
action. 
 
Use the range 
of punctuation 
taught at KS2 
mostly 
correctly (e.g. 
inverted 
commas and 
other 
punctuation to 
indicate direct 
speech) 
 

 
Colons and 
semi colons  

 

      Use of the 
colon to 
introduce a 
list. 
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Use of the 
semi-colon, 
colon and 
dash to mark 
the boundary 
between 
independent 
clauses (eg, 
It's raining; I'm 
fed up). 
 
Use the range 
of punctuation 
taught at KS2 
mostly 
correctly 
 

  
Spellings  

Some 
words are 
spelt 
correctly 
and others 
are 
phoneticall
y plausible  

See transcription (spelling) section from Unicorn for a range of statements. 

 
Presentation  

 
 
 

 This may include one of the Unicorn statements from the transcription (handwriting) section or 
may be more general in relation to tidiness/ appearance of work 

 
Evidence and progress towards these targets will be recorded on the schools Unicorn 
assessment system. No additional evidence needs to be provided. 
 
Appendix Three – Morning Write marking table example   
 
 

Day of the week Target Symbol Initial of person 
marking work 
(adult/child) 

  
 
 

   

Monday      

Tuesday     

Wednesday     

Thursday     

Friday     

 
This will be placed at the top of a week’s work in the Morning Write books and will be used a 
marking tool for the child and all staff members.  

 

 

 

 

 

 

 

sp 

p 
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Appendix Four – WALT and WILF marking table 
These will be placed at the top of a child’s work will be used as a marking tool for the child 
and all staff members. 
 
 

WALT: Initial of person 
marking work 
(adult/child) 

WILF:   

  

  

Writing 
targets 

 
 
 

   

   

 
 

WALT: Initial of person 
marking work 
(adult/child) 

WILF:   

  

  

   
 
 
 


