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INTRODUCTION  
   

   
The staff and Governors agreed that we needed to introduce a specialist programme of literacy 
that would give our children the type of teaching and learning that would increase their learning 
and allow them to achieve to their potential in literacy. We decided to implement Success For All  
   
   

SFA Facilitator  

The Deputy Headteacher acts as the SFA facilitator. They observe, monitor standards and 
teaches (where needed) alongside class teachers, ensuring that the SFA principles are taught and 
adhered to in all classes.  

   
A Co-operative Approach to Learning  

- The Success for All programme is based on extensive research into the way that children learn 
to read and write.  

- The curriculum is driven by co-operative learning, which is embedded throughout the programme 
and focuses on individual pupil accountability, common goals and recognition of group success.  

- This emphasis on partner and group sharing, and the opportunities that children are given to 
work with peers, enables them to master basic reading skills, whilst encouraging them to develop 
into active, thoughtful learners.  

   
 

Why use Co-operative Learning?  

Research has shown that using co-operative learning techniques with children: - Promotes 
learning and academic achievement 
- Increases retention 
- Enhances satisfaction with their learning experience 
- Helps develop skills in oral communication 
- Develops social skills 
- Promotes self-esteem 
- Helps to promote positive race relations  

 
 

Research into Co-operative Learning  

Co-operative Learning has been proven to enhance children’s capacity to learn and consolidate 
new ideas across the primary curriculum.  

In the vast majority of research studies co-operative learning has been shown to be more effective 
than traditional methods in raising the levels of motivation and achievement of children as well as 
resulting in positive social outcomes.  

Researchers such as Robert Slavin and David and Roger Johnson have shown that using co-
operative learning strategies has a positive impact on achievement.  

Children who learn co-operatively tend to be more highly motivated to learn because of increased 
self-esteem. They also have greater on-task behaviour, score higher on achievement and problem 



solving tests and tend to get along better with classmates of different racial, ethnic and social 
backgrounds.  

Professor David Hopkins, Nottingham University, stated in his evaluation of SFA in the pilot 
schools in Nottingham: 
“We found learning behaviour inside schools had improved. Children were learning how to 
problem solve and work in groups and were able to transfer these skills to other curriculum areas. 
One result, which has excited researchers, is that boys were making as much progress as girls, 
despite conventional research and national trends, which branded boys slower.”  

 
 

 

 Curriculum: Reception to Year Six  

- Provides teachers with a complete literacy programme  
- Supports teachers with training and coaching  
- Uses proven research strategies and best practices for teaching literacy  
- Engages children with co-operative learning strategies  
- Accelerates the learning of all children  
- Improves classroom management and attendance  
- Emphasises development of oral languages, phonemic awareness, phonics, fluency, vocabulary 
and comprehension  

  

Foundation Phase - The SFA Roots Programme in Year 1 gives children the building blocks to 
become successful readers and writers. Using a systematic, synthetic phonics programme, which 
has been endorsed by the Rose Review, children gain confidence in their ability to apply their 
knowledge to the reading process.  

KS2 - The SFA Wings Programme exposes children to carefully selected literature covering all the 
different genres to develop their skills as effective readers and writers. The aim of the Wings 
programme is that by the end of year 6 children have a love of reading and are able to question 
and clarify their understanding of any text.  

 

 
Conflict Resolution / Getting Along Together  

The Getting Along Together programme aims to ensure that every child is equipped to deal with 
sources of potential conflict, thus defusing it before it is allowed to escalate. Working alongside 
peers, listening and applying problem solving strategies to obstacles are all skills that deserve to 
be taught if we value children’s ability to co-operate and fully engage in the learning process. The 
Success for All Getting Along Together package is a series of scripted lessons designed to 
support the co-operative learning process.  

 

Assessment  

Children will have initial assessments during the implementation of the programme.  They are 
taught in ability groups and assessments are then carried out approximately every eight weeks 
and children stay in or move up groups according to the progress they have made.  This allows all 
children to progress at their own pace.   

 

‘Real’ Books  

In Roots (up to National Curriculum level 1a) children are encouraged to learn to read using both 
‘readers’ and ‘real’ books.  However, from Wings 1 all literacy lessons are based on reading ‘real’ 
books rather than ‘readers’ and this helps to develop a love of reading for books within children 



and also supports those reluctant readers who need exciting, enjoyable books as well as readable 
books.  

 

Support from Success For All  

Continuous training in the use of co-operative learning strategies in the classroom.  

Continuous training in all implemented component parts.  

The curriculum materials to support the teaching of all parts of the SFA literacy programme.  

Support at the end of the telephone/email 5 days per week  

Trainer visits to observe lessons, support/advise in lessons.  

Trainer visits to support facilitator with teaching points and/or assessments and/or analysis of 
assessments.  

SFA Conference every two years where facilitators, literacy co-ordinators and headteachers of 
schools teaching the SFA programme from around the country meet.  

   

 NB. See also our English Policy and Reading for Pleasure Policies 

  

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 

 
The Roles of the Head Teacher and the Facilitator 

Together, the Head Teacher and the English leader will ensure that the Success for All 
programme is implemented with integrity so that all children will achieve success in learning to 
read.  Each has a unique contribution! 

The Role of the Head Teacher 

The job of the Head Teacher can best be described as the "keeper of the vision." The Head 
Teacher's task is to be sure that the stage is set to support the major change that, the school has 
undertaken, to monitor and celebrate progress and to keep motivation and energy high. 

During the awareness process, the entire school became familiar with Success for All, decided 
that it met the needs of their children and voted to implement the programme. That commitment is 
the crucial starting point that gets all of the staff focused on the same goals. 

However, even with that commitment and agreement, the process of change involved in 
implementing Success for All is often overwhelming. The leadership of the Head Teacher can 
make the difference between a school that falters and one that continues to grow and gain 
strength over the years that it takes to build a complete and excellent Success for All 
implementation. 

To get off to a strong start, the Head Teacher's job is to guarantee that the resources are there to 
implement the programme well.  The designation of the Facilitator, tutors, Roots teachers, Literacy 
Wings teachers' and Solutions staff should be completed early and materials should be ordered so 
that delivery can occur on time.   

Space allocations and schedule decisions should be made in advance in order to begin 
organisation.  Adequate time and arrangements for training must be made so that all teachers 
attend training.  Good planning will ensure that teachers are not distracted by confusion at the 
outset. 

In the early stages, the Head Teacher must keep the staff focused on the most essential goals. 
Many distractions will arise.  At the outset, that will be finishing initial assessments and regrouping 
so that literacy groups begin within two weeks of the beginning of the implementation. Making sure 
that literacy occurs for ninety UNINTERRUPTED minutes EVERY day and making sure that the 
Facilitator has the time necessary to observe teachers and work with them. 

Often it is harder than it seems to ensure that the Facilitator has the time to observe and work with 
teachers. Facilitators can sometimes be pulled into roles covering for absent colleagues or other 
management roles.  These kinds of tasks can, inadvertently, absorb all of their time. The Head 
Teacher's job is to make sure that others fulfill those roles so that the Facilitator can focus on 
direct Success for All programme support. 

In the early stages, it is important for the Head Teacher to be knowledgeable about the 
programme so that s/he can acknowledge and celebrate progress.  Nothing is as important in 
keeping teachers energised and focused as specific recognition of the work they have done.  
Recognition of progress in specific areas not only provides encouragement, it also helps set 
expectations in those areas for everyone and keeps everyone moving in the same direction. 

To provide this specific feedback and recognition, it is important for the Head Teacher to spend 
time in the SFA classrooms during literacy.  Dropping in to a few classrooms each week for a few 



minutes, or visiting every classroom to see a particular process, perhaps partner reading, during a 
given week, will give the Head Teacher critical knowledge as well as opportunities to provide 
recognition.  The staff will know that the Head Teacher cares and understands. 

The crucial roles for a Head Teacher are to: 

 • Keep everyone focused on the reason that they are there - to help children succeed - and the 
path they have chosen - Success for All. 

 
• Be aware of and conscious of the effects of change and support staff both as a whole and 

individually as they hit the "storming" phase or dip. 
 
• Make sure that the school is well organised: 

 the schedule is maintained 

 space is well organised 

 materials are available. 
 

 • Make sure that the English Leader has the support necessary to meet their primary objective -
providing detailed, on-the-spot support to teachers through observations, one-to-one 
discussions, teacher team meetings, informal and formal in-service, demonstrations and so on. 

• Make sure that the vision is uppermost in everyone's mind by providing specific recognition and 
celebration of progress. 

The Role of the Facilitator 

Where the Head Teacher's role is to set the stage and be aware of the big picture, the Facilitator's 
job is to manage the details.  The three critical elements of the Facilitator's role are: 

• knowing the progress of each teacher in implementing the programme, knowing what the 
next step is for each teacher and providing the direct support needed for each teacher 
to grow; 

• knowing the progress of every child in order to meet needs quickly so that no child falls 
between the cracks; 

• Managing assessments and regrouping efficiently, so that children and teachers are 
assigned correctly. 

In order to do these jobs well, the Facilitator must become fully knowledgeable about all aspects of 
the programme, including the details of every curriculum component.  This will occur over time with 
training, experience and study. 

Also crucial to the task of supporting each teacher is the development of a positive working 
relationship between the Facilitator and the teachers.  The Facilitator must remain a mentor, not 
an evaluator.  (The evaluation role continues to be that of the Head Teacher.)  Each teacher must 
feel that the Facilitator is available and supportive.  The quality of the relationship will differ from 
teacher to teacher, but it must always be a respectful and supportive one. 

If support staff is to be used in teaching SFA groups, the Facilitator will need to ensure that they 
are supported both in teaching the curriculum and managing co-operative learning strategies. 

 
Getting Started 
 
The following sections of this chapter provide an opportunity to preview the essential tasks for the 
Head Teacher and Facilitator in building a strong implementation. Because both the Head Teacher 



and Facilitator have responsibilities in each area, both are addressed. In each, the Head Teacher 
maintains responsibility for setting the stage and the Facilitator for managing the details. Achieving 
the best conditions for learning in Success for All involves: 

 
• developing expertise in all components of the Success for All programme; 
 
• obtaining, organising and distributing materials and supplies; 
 
• setting school schedules and creating a positive school environment; 
 
• supervising initial and eight-week assessments, analysing results, and assigning students 

and teachers to appropriate literacy groups; 
 
• monitoring tutoring and assigning tutoring slots; 
 
• assisting in the work of the Solutions Team; 
 
• providing sound professional leadership by monitoring, problem solving and overseeing staff 

development; 
 
• dealing with special programme concerns, such as bilingual programmes, second 

Language issues, special education, inclusion and students with special needs; 
 
• translating Success for All curriculum into National/LEA reporting and testing frameworks; 
 
• networking with other SFA schools and organising visits. 
 



Developing Expertise in All Components of Success for All  
 
Once the decision is made to adopt Success for All the Head Teacher and the Facilitator begin an 
intensive training period that includes attending all training sessions scheduled at the school. You 
should visit other SFA schools if possible and read extensively about the programme and its 
components. It is a good idea to continue visits to schools where SFA is in place.  
 
Remembering all the components of the programme is difficult at first; visiting schools generates a 
catalogue of images that can be recalled later to illustrate scenes described or implied by manuals 
and checklists. Spending a few days at an experienced SFA school illustrates how the programme 
works in one school and how the essential elements may be adapted in small ways without loss of 
effectiveness.  
 
The roles of Head Teacher and Facilitator play out differently in different surroundings and with 
different colleagues, but seeing any school at work shows the basics of the job as well as the 
breadth of possibilities. After such an overview, attending workshops and literacy manuals makes 
more sense. 
 
It isn’t necessary or possible to know every detail before beginning but it is critical to know where 
to look for answers. Just as important is being able to guide teachers to resources that can help 
with their questions. It is critical that both Head Teacher and Facilitator participate in ALL of the 
SFA workshops conducted and are VERY familiar with the contents of all manuals and other 
training materials.  
 
It is important to credibly answer the “What do I do next?” questions. It’s also useful to read a few 
of the research reports; it will help with the “Why are we doing this?” kinds of questions. Keep in 
mind, though, that the real power of Head Teacher and Facilitator support is in assisting teachers 
to connect the details of the new processes that they are learning with their own joy of learning 
and care for students. That energy cannot be set aside. 
 
Obtaining, Organising, and Distributing Materials 
 
Success for All involves a lot of materials. For instance, in the Foundation stage Programme, there 
are thematic units, STaR books, Big Books etc. For Literacy Roots classrooms, there are STaR 
books, Alphie, picture cards, letter cards, mnemonic alphabet, Shared Stories, manuals, and so 
on. Literacy Wings use fiction and non-fiction texts, Treasure Hunts, Writing Modules and other 
consumable materials. There is a lot to organise and keep track of! 
 
Most Facilitators find that in the early days their work includes hauling and unpacking boxes; 
arranging shelves and ordering, counting, distributing and managing inventory. Support is 
recommended to expedite this essential start-up effort. 
 
 
Setting School Schedules and Creating a Positive School Environment 
 
The Head Teacher and Facilitator need to work together to create the optimum climate for 
Success for All to reach its maximum potential in your school. Scheduling an uninterrupted 90-
minute literacy block, tutoring slots and common teacher planning times can be a complicated 
process. It is also important to schedule regular meeting times for Component level teams and the 
Solutions Team. 
 
Once scheduling issues have been resolved, routines for smooth transitions have to be 
established. Teachers and students need to know who’s going where for literacy. An easy and 
efficient system for moving children to and from their literacy classrooms should be devised and 
practised, so that the maximum amount of time may be spent productively in the literacy class. 
Bulletin boards and other displays in the building can be used to reinforce the idea that Success 



for All is an important part of your school.  
 
Supervising Assessments and Grouping 
 
Beginning with the initial assessments and continuing with eight-week assessments, the Facilitator 
will be involved with gathering information about students’ skills in literacy. S/he needs to know 
how to use both test evidence and teacher input to understand each pupil’s achievement. Test 
data have the merit of being objective and not contaminated by possibly irrelevant perceptions, but 
they have the weakness of being limited.  
 
Teacher judgment is much more holistic and in some ways more helpful, but it is much more 
susceptible to error in other ways. The Facilitator will need to use judgment and experience to 
understand what all the evidence implies about each child, because the task is to make sure that 
each child is placed at the literacy level that provides the most appropriately challenging level of 
instruction. Always look for each child’s strengths and be sure to acknowledge and build on it. 
 
The Head Teacher and Facilitator work together to make sure that each literacy group is assigned 
to the teacher best able to meet the needs of that group. Teachers often have interests and 
dispositions better suited to some kinds of learners than others. For instance, the teacher whose 
creativity and knowledge make him inspirational in teaching science may not be as effective with 
the slower beginning readers as the teacher whose warmth, patience and determination provide 
the necessary encouragement in that setting.  
 
 
The Facilitator and Head Teacher must work together to best utilise the strengths of each teacher 
in literacy instruction and match each teacher’s particular gifts and talents with the right literacy 
group. The Facilitator makes tentative assignments and then reviews the final decisions with the 
Head Teacher before making assignments public. Head Teacher and Facilitator determine the 
policy for making adjustments if a mismatch does occur. As professionals, of course, we all try our 
best in every circumstance, but as individuals we thrive in different settings. Assignment of 
teachers to literacy groups should be made with the intention of giving teachers and children the 
setting which most productively matches their skills and temperaments. 
 
 
Tutoring 
 
The purpose of Tutoring is to ensure that no child fails, especially in KS1. 
Success for All is an Early Intervention programme and the tutoring aims to ensure that children 
have every opportunity to succeed with reading and writing in KS1 and not require interventions 
programmes as they move in to KS2. 
 
Once initial testing is completed and groups are assigned, the Facilitator sits down with the tutors 
to review the results and decide who is initially to get tutoring. Like the placement decisions, these 
decisions must rest finally with the Facilitator; but like all programme decisions, this one ought to 
reflect consideration of ALL important data, including input from both the homeroom and literacy 
teachers. The highest priority pupils to be tutored are the lowest-achieving first years. Whether 
you include special education children in the pool of possible tutors depends on whether 
they can better be served through tutoring.  
 
Starting with the neediest underachievers, assign each a tutoring slot until you run out of slots. If 
you are able to place all underachieving first years before you run out of slots, assign the 
equivalent group of year two, then year three, until all slots are filled. There is no formula for 
determining to which particular slot a child should be assigned. You need to know the child’s 
classroom schedule, what classroom activity the child can miss, when lunch is scheduled, and so 
on. 
 



When the tutoring schedule is set, monitor implementation and make adjustments as necessary. 
Because tutors have either small groups or only one child at a time, others may feel they can 
easily be interrupted. Help protect their time from the demands of conflicting assignments. Review 
the teacher-tutor communications regularly and discuss how the work is going. Observe tutoring 
sessions frequently, and use the tutoring checklist to analyse performance so that you can give 
tutors effective feedback. Following analysis of eight-week assessment information, adjust tutoring 
assignments as necessary. 

 
Solutions Team 
 
The Head Teacher, deputy Head Teacher, or an individual designated by the Head Teacher chairs 
the Solutions Team and is responsible for scheduling meeting times, setting the agenda, keeping 
the meetings efficient and task oriented and making sure that team members follow through on 
assigned tasks.  
 
Sometimes (most often in a small school) the Head Teacher will chair the Solutions Team, and will 
have the interest and energy to move the team forward. At the beginning of a Success for All 
implementation, the Facilitator will be very busy with the organisation and support of the details of 
the literacy programme. 
 
The composition of the Solutions Team varies from school to school depending on the personnel 
available and the school’s needs.  
The team meets regularly, every two to three weeks if possible, and has several goals:  
 

□ planning for school-wide programmes to increase parent involvement 
□  improving the school’s ability to monitor and respond to attendance and lateness problems 
□  dealing with the needs of individual children who are referred to the team because of 

problems that are interfering with their ability to succeed  
□ Ensuring that after every eight week assessment that children who are not making progress 

are identified and reasons for the lack of progress are discussed and acted upon. 
 

The Facilitator always serves as a member of the Solutions Team, participating in meetings and 
the development of team action plans. Often the Facilitator’s most important task is to make sure 
that teachers understand the role of the Solutions Team, that they utilise the team for their pupils 
and that they are involved in building family participation.  
 
However leadership and follow-through roles are distributed, the Facilitator’s active involvement in 
the work of this team is essential to make sure the team’s work supports children’s academic 
success, no matter what other outcomes are also planned. 
 
Monitoring, Problem Solving and Staff Development 
 
Most of the Facilitator’s time is spent getting to know how teachers are doing with programme 
implementation and helping them to strengthen it. After the first few weeks, when everyone is 
learning how to use the new programme and procedures, the Facilitator begins what should 
become regular rounds of observing and conferring with all SFA staff. 
 
The Facilitator encourages teachers/TAS to build on evident strengths and asks about any 
discrepancies between the prescribed order and process of lesson elements and the activities 
observed. Regular observations of strong teachers adds to the Facilitator’s own knowledge of 
effective teaching within the programme and gives ideas for recommendations about peer 
coaching that may help build skills in less adept teachers. 
 
The leadership of both Head Teacher and Facilitator is essential to the success of the programme. 
On one hand, this programme is highly structured; implementation requires mastering the skills 



and information detailed in several manuals. Success does depend on using a well-developed and 
highly specific curriculum and some methods proven by research in real classrooms to be 
particularly effective.  
 
On the other hand, many of the questions teachers ask are not answered in the manuals. A lot of 
the problems encountered are products of your unique situation and require unique solutions. 
Many implementation issues are best resolved by homemade remedies.  
For that matter, some ideas about making Success for All work have not yet been thought of and 
are waiting to be discovered by you and your colleagues. Regular opportunities for team problem-
solving help to ensure that everyone feels a part of the solution and emphasise the importance 
and value of shared ideas. If the success in Success for All was achievable simply by teaching 
effectively or cultivating the ‘seven essential characteristics of effective schools,” many schools 
would be more successful. 
 
This programme works best in the hands of competent teachers challenged to use their own 
professional judgement in deciding many important questions about implementation. The 
Facilitator must model the use of good judgement in helping teachers work with the programme 
elements in the classroom. Nothing this or any manual could possibly include eliminates the need 
for the Facilitator to consult with teachers often, to weigh facts carefully, to read relevant research 
reports and review the principles embedded in the programme, and to make their own sound, 
professional decisions. Effective implementation depends on reflective and adaptive leadership. 
 
The Facilitator can expect to do some demonstration teaching for two important reasons. First, it 
gives teachers a chance to see their own children at work under the desired conditions. Second, it 
adds to the credibility of the Facilitator. S/he may not do a fantastic job every time, but the 
experience will teach things about implementation that would never be understood without trying 
them.  
 
The Facilitator should be able to do a fair job of implementing most parts of the curriculum, but 
does not need to be as good as the best teachers. Remember the sports model: those who coach 
the championship teams do not usually play on them, and some great coaches were never as 
good at playing as they are at coaching! The Facilitator’s job is to be the best coach.  
 
 
A good alternative to doing demonstration lessons is to take over a teacher’s class so s/he can go 
to another class to observe a peer who is skilful in the desired behaviour. In addition, the 
Facilitator should make a point of noticing the particular skills of as many teachers as possible, to 
spread around the fame to all who deserve it.  
 
One school decided to make a demonstration film that would show one complete model lesson, 
featuring each teacher demonstrating the lesson component s/he had done especially well. No 
teacher had yet mastered the whole programme, but among them they could create a model that 
would serve to remind them all of what they hoped to achieve. Other schools have developed a 
library of film recordings as teachers become comfortable with various aspects of the programme; 
this can be especially beneficial for new teachers or supply staff who did not attend the training 
workshops. 
 
Co-ordination of programme-related in-service education during the school year is another of the 
responsibilities of the Facilitator. The Facilitator can provide information during teacher team 
meetings, as well as in more formal staff development sessions regularly scheduled during the 
year. Some sessions the Facilitator can manage alone, and others s/he will arrange to have 
conducted by the SFA staff. The overall effect of professional education opportunities offered to 
the staff is enhanced by your combined expertise in integrating the topics into the overall SFA 
programme design. 
 
When the Head Teacher and Facilitator make plans for staff development, they should consider 



issues that are meaningful for your staff. Among topics other schools have found it useful to study 
are the individual SFA components, co-operative learning in SFA and other content areas, 
effective peer coaching, integration of special education students, behaviour management, quality 
discussion, positive school climate, and higher-order thinking skills. It is very important to work 
closely with the SFA consultant to set goals for long-range staff development and to plan for the 
integration of staff development plans with the overall SFA programme design.  
 
 
Dealing with Special Concerns 
 
As the school implements Success for All, the Head Teacher and Facilitator structure the school to 
ensure the success of every child. Part of the work is to organise resources within the school to 
prevent the failure of children at the earliest stages in learning to read. As a result of the focus on 
prevention, the structure and resources within Success for All, and the work of committed staff, 
fewer children will need referral for special education services. It is a formal part of Success for All 
policy to reduce such referrals.  We want to provide early and preventative resources in such a 
way that we can keep them in the regular programme from the beginning. 
 
It is particularly pupils with mild learning difficulties that we feel can be served most effectively in 
the regular classroom.  However, in order to ensure that these children will succeed in the regular 
classroom, the Facilitator will need to be aware of the progress of all pupils, and be ready to step 
in to help teachers problem solve when pupils begin to experience difficulties of any kind.  
 
High rates of transience in and out of school during the course of the school year and language 
issues for children who are acquiring English also present special challenges for schools.  
 
Translating Success for All into National Frameworks 
 
Development of a reporting system that reflects how well children are progressing on programme 
objectives is important. In this way you can provide reassurance to teachers that their work in SFA 
will be recognised, and make it possible for them to teach the programme’s lessons in the order 
that they are given. For example, in Literacy Roots the lessons are sequenced carefully to build 
skills in a step-by-step fashion. Following the prescribed steps soon leads to literacy competence, 
competence that WILL be evident on programme tests and national tests. If the match is not 
perfect in the first few months of the programme, teachers may feel concerned that national test 
scores may not immediately show programme effectiveness. Early work in establishing the 
correspondence between Success for All and the LA’s long-term expectations is essential in 
reassuring teachers and administrators that agreed-upon goals will be met in timely fashion. 
 
Communicating with the SFA Team   
 
Keeping in touch with the SFA consultant helps you maintain a high quality 
implementation. Information requested will keep the SFA consultant informed about specific 
aspects of implementation after each eight-week assessment. The consultant can then help to 
keep building the strength of the programme. In the first year of a Success for All implementation, 
the SFA consultant will visit your school a number of times, at least twice a term in the first year, to 
carry out informal observations to establish where the school is and the next steps towards 
improving implementation. 
 
Before an implementation visit, the Facilitator will be asked to prepare the teachers. One way to 
prepare them is to have them complete the self-assessment form for the SFA Component that 
they use. In addition, s/he will be asked to prepare a schedule for observations and meetings to 
ensure that the precious time available will be well spent. It is essential that either the Head 
Teacher or Facilitator make themselves available to meet and visit classrooms with their SFA 
consultants on the days of an implementation visit. 
 



At your implementation visit, the SFA consultants will visit classrooms with either the Head 
Teacher or the Facilitator, and will: 
 

□ talk and/or give feedback to individual teachers and/or groups of teachers if possible 
 

□  Identify the strengths of the current implementation and will work with both Head Teacher 
and Facilitator to set goals for strengthening the elements of Success for All at the school.  

 
Afterwards, the school will receive a written report summarising the visit. The  first-year 
implementation visit, observations, meetings, and feedback will focus on answering the questions 
that came up as implementation was begun, demonstrating for teachers and challenging teachers 
to pull all of the pieces together.  
 
During the second and third visits that first year, more formal rubrics and checklists are added to 
provide clear benchmarks and next steps so that everyone has high expectations and a clear map 
for achieving those expectations.  
 
Head Teacher and Facilitator tasks following an implementation visit complement one another. 
The Head Teacher’s job is to make sure that the staff is aware of the progress made, to reaffirm 
the school’s commitment to an excellent implementation, and to challenge teachers to continue 
their hard work and achieve the next steps.  
 
The Head Teacher’s recognition of progress is crucial in letting teacher’s know that their hard work 
has been noticed. Clear, high expectations will motivate and enable them to keep growing and will 
let them know that effort will also be recognised. The Head Teacher’s role in keeping energy and 
expectations high cannot be overemphasised. 
 
The Facilitator’s job is to give teachers the tools and support they need to meet the challenges that 
they set for themselves in choosing Success for All. Using information from observations and self-
assessments, the Facilitator works with groups of teachers and individuals, helping to identify the 
next steps, setting time frames for achieving them, and providing feedback for progress.  
 
Again, help may take many forms — a demonstration, an opportunity to observe another teacher, 
a focused in-service, a review of the manual, help with organising materials and so on. 
 

 


